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Summary
The purpose of this study is to deepen the examination of instructional 
methods for developing Agency and competencies in extracurricular 
activities in the OECD Learning Compass 2030 （OECD, 2019a）. We will 
focus on elementary schools as the beginning stage of this process. The 
extracurricular activities of elementary schools have a wide range of content. 
The authors will focus on classroom activities, which are the main content of 
extracurricular activities at elementary schools. The purpose of this paper is 
to analyze a case study of classroom activities based on the Courses of Study 
（1）, which has been carried out in schools as a class meeting. 
We took a multifaceted approach: implementation of TPS and OMP, video 
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pre- and post-lesson questionnaires for the classes in three classes at a public 
elementary school in Tokyo. A draft was developed by the principal of the 
school where the TPS and OMP were to be implemented and drafted by 
the university faculty, and was revised after interviews with the teachers 
who were to implement the program. We compared the learning compass 
2030 of the OECD, the evaluation perspectives of the Ministry of Education, 
Culture, Sports, Science and Technology （MEXT）, and the Courses of Study 
and selected nine items. The survey was conducted with the consent of the 
elementary schools in the study area.
The results suggest that, first, some of the Agency was enhanced when 
the children implemented TPS and the teacher worked to promote paired 
learning later in the practice phase. Specifically, we found an effect on the 
item “8. Did you work to make your class better as a member of the class 
today?” （t（29）=2.281, p<.05）. Second, it was suggested that administering 
TPS at the appropriate time and administering the OMP at the end of the 
class may provide a metacognition of competency and may result in a more 
appropriate self-assessment. Specifically, the following items were found 
to be effective: 1. Were you able to listen to your partner’s opinions while 
accepting their thoughts at today’s class meeting? and 3. Were you able 
to present your opinions in a way that was easy for them to understand 
at today’s class meeting? （t（29）=2.807, p <.01；t（29）=3.266, p <.01） 
Third, there was a difference in the results depending on the timing of the 
introduction of TPS. Specifically, there was a difference between the results 
of groups 1 and 2 and the results of group 3.

































（Qin, Johnson & Johnson, 1995,  Sharan & Sharan, 1992）。単なる「グループ活
動」ではなく、「社会的相互依存」を目指し、構造化された活動であるとされ
























































































































































































































質問項目 平均値 標準偏差 N t 値 有意確率 （両側）
項目1
事後 4.24 1.41 29
2.807 0.009＊＊
事前 3.86 1.27 29
項目2
事後 4.00 1.54 29
0.550 0.586 
事前 3.90 1.37 29
項目3
事後 4.07 1.49 29
3.266 0.003＊＊
事前 3.52 1.35 29
項目4
事後 4.17 1.36 29
0.972 0.339 
事前 3.97 1.38 29
項目5
事後 3.66 1.59 29
0.881 0.386 
事前 3.45 1.45 29
項目6
事後 4.10 1.35 29
1.491 0.147 
事前 3.83 1.39 29
項目7
事後 3.93 1.51 29
1.158 0.257 
事前 3.69 1.56 29
項目8
事後 4.03 1.45 29
2.281 0.030＊
事前 3.69 1.39 29
項目9
事後 4.38 1.29 29
1.625 0.115 
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